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An Investigation of Elliot Eisner’s thought of The Educational Imagination

The purpose of this study is to clarify Elliot Eisner’s thought of The Fducational
Imagination. Focus is placed here on a comparative study of his three publications
entitled 7The Educational Imagination’ between 1979, 1985, and 1994. In this process,
this study is referred to John Dewey’s essential concept ‘quality’ and ‘qualitative
inquiry’.

From this study it can be seen that the second and third publications are different in
parts. It seems to the author that Eisner has critical message on ‘what is the basics of
education’ and ‘school curriculum’ to his book readers, especially his ‘educational
criticism’ and ‘forms of representation’ on the policy of education (for instance, why
qualitative experience is forgotten in objectivity of curriculum) from 1970s to 2000s in

the United States.

1. FC®HIC

FREA OB LI U Ay k- 7 A A ) — (Elliot W. Eisner,1933—-2014) /X, 1960
LR, TAVIOAY) ¥ 2T L, =INEEm, ZEHhiwmE ORIV T, AH
DIFZEICKE L TARAI R A BE 21X EMICER L, THEMWEMIE (educational
connoisseurship) | [ #Z & #t#F (educational criticism) | [ & % X (forms of
representation) | FEDOHFBEZHWTH L OHEmwL R L7z, £0ZE BB, o
AH—D— N, Yar T a—A (JohnDewey) (215 [ AHOEHREER (qualitative
experience) % & 9 AR X&) L) TEBEESE (qualitative inquiry) | () ~DRH
VNZIIE T DR E I TV D,

Flo, T AR —IZxT 55 E LT, V= A LA~ H— > (James Henderson)
WCEDWMEERETFOND, ~vHX =V F, TA AT —DFEFE The Educational
Imagination (LT ET L W9) ZE S5 H L, #20 IHEEERY72]R725 Y (interdisciplinary
breadth) | & TAXFEFEAZREFE Y (humanistic depth) | & < iHlid 5, B2, 4
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REDT AV OB LFEBRICK LT, T4 XF— NS E 0 E RSN ik
(ecological orientation to school reform) # &/ L, SCEFYRFALSCEIR - FEHOA A
—UEFEY XD OOHEMT E 5 (simplistic epistemology) ZHEL. JFiEimMY
%t (methodological pluralism) ZH VD ALKk 5 & Lizmaiiid b, TORE, A
ToHHH ) F2T b J—F—3 v (transformative curriculum leadership) MDFi
LT, TARXFT—0 [HERERIR TBERFE 12ES5< TERO = E (teaching
artistry) |, +7cb b, [HEMEE T (educational imagination) | #4EH T2 @,

—J, BARIZBIT 27 A XF—0F7EE 1980 FR1% LU, 7D %2 7 Lin. ZE N
Ay EINEET. S OITITRENIE L HIAIC AN ER 2 2RI W THRY RiF b T
oo 72721, ﬁﬁ@ﬁﬁ@ TlX, BAIBE OB 2 Ei i 2 2 9tixdh £ 0 A
Fhhien O, Fl S b OENAOBIEICIT Y RO B E 7R D BE BOR ISR L7z,

A AT =D FEEDUENTAD LN EE, T72bb, OBV Z R Z &3
LV,

CDEIBRTARXFT—RORMELSE X, BARAOBRBEE. iz iE, FREEEHED
UETZ il LR ER E AR EROMOBNENE BT AU W OHEEBOR E DB ->TW 5
EEZDLNLTAR, FEDOHFERGIZB T, I3V A b [EAEME] OXLEN
ML TCEIEEBELEA LR, AREEZBELTCTA AT —OFEEZRFTOBKREHEL Z L
E. SHROBARDBEOHY % VAR LW IOHRKTERD L THEE LR DK
ZHR LTI DTN,

Z ZCARBEO HIOIZ, ¥%T A U A0 1970 HFNRLAEOZBE BURICANE LT 3[BT
(1979,1985,1994) SN7=7 A XS —DFEE EI OFAEICER L. O EE BB OB D
LOBKE ML 2 Th D, STV TIIBRIRT B2, HICE D EE 2R TIEh Y
F o7 ABITOBBICE LK VER L, &3 TIEEh £ COEFHE KED LRI
FTOREL VI ERCTHRL TS W, Fio, HF2RTIT THECH LT, Winie 3
FICE T, KACHTIED L9 REBE ST 2B OSSP RIERW] & LA
b, ToHEABEE LTHEED [#HENHRGN) 2bonBEkEbRTns ©, 22
TARMSETIE, SFEIDOUGETIZHE ) FEORBNEOLLK T2 L T, £ JICKMmI 5
T A RXF— D BHATE KPRV 2GRN TV L,

2. 1910 ERLBDT A ADHEBRKRET A AT —DEEHMR
AT —=b=v 7« ayy (1957) ZolR e LicT AU I OBHBBORIT, B
BRRZ BT D HmMEE b o Tikx LT s, BRI, [EiosroEZ]
(1983) LA D HBE BRI I S D, BRI mﬁkﬁ%%ﬁﬁéwﬁ%féﬁg
Bk THHASE OBV FRZORELE L TETLND

HATR IR AU 36 5 ik KW —2—
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—Ji. TARXFT—1E 1970 FAREVEZ K OFFEL RN LTz, REFITEFOERATH
OB EHOFEEZHLE OBBRMEEZ LD LD TH D, ZOEROES] TEEBIROHE
i ICReND X0, T4 X FT—ITHEF BT, 20X ICHINTZEFAEER
FEEVIRLEY BEIFCWb, &Y bit. Cognition and Curriculum (1982,1994. LLF CC
LW&d) & The Educational Imagination (1979,1985,1994) %, & T2 Z LIlE
ORI R SHEBOR 2BV KLY EIF s, b 0FEEZWLETT 25BN
boTeDTIHA DI, Z ZITIX A IEERZ BT 2 YR OB UCEEBCR OB IR LT,
WA S OFEREANT LD & LD TIERWD, 208 ) il E#RE2b-> T, LD
BETHAN 52175 Z 8123 D,

19705 K ~2000F KA+ DT HANKEYMET A XF—DEEMF LR

R | TABOEREEERICEDABIA (1~ B A ER B TARF—DTEE HEBCROEH
SN S—= U [BED Sk (Crisis in the Classroom) ] ) 1971 | Confronting Curriculun Reform
=7 A BHROBBARB TR F ORI E, fi—H
HHNROERICKH D], [FRO AR O I Ui
1970 SERNLOHEOB F~DRELERLS, [E2aEtsms | 1972| Educating Artistic Vision
R 1970 (Scholastic Assessment (Aptitude) Test) JO{% [, 704
DEARBFRI, 774V TAEBOEHEOFBL)
iR~ KT 1979 | The Educational imagination I-1
220, 1970FU P ~80E Tl REEICRNES 979 + On the Design and Evaluation of School Programs (85 1i%)
(Back to the Basic Movement) 1738 WiB) 0 T4 k725, ¥ 1T
Efﬁ[ﬁoﬁz%’i_#ifpfrg%irpg_atbnal Reform) ] 1982 Cognition and Curriculum I
o (ISK . V¢ jucati . ey nid]] [/ha
TS Ooscollonce) 1A A3 AT (& At e By : A Basis for Deciding What to Teach(%511R)
1980 SRILRAEAFEIEO ML, HEA OFBAFOR R,
R 1983 HEOBE N L0 BEE, 2E B R O8I L BdR 1985 The Educational imagination I
. éf“@ai%ﬁiﬂﬁ%gfé%féﬁéﬂé — : On the Design and Evaluation of School Programs (35 2§)
MOBFLLEERREASNON, FE AR e
LIEENARS D GELOR) | RO LA B0 -
ﬁﬁﬁﬁ%ﬁé?&ﬁ ?;”20)@) RO L 1985 | The Art of Evaluational Evaluation : A Personal View I-I
. ) . ) The Lnlightened Eye
1991 Fz);léggégofi) gﬁ’fgﬁ_ﬁﬁgﬁgﬁz&o&; gg’xi‘clat/an Strategy) ] 1991 : Qua]il_a_u've Inquiry and the Enhancement of Educational 1-II
Pracitice (3 115)
The Educational Imagination T LT .
1994 : On the Design and Evaluation of School Programs (%53} [-I-I-NV
1990 Cognition and Curriculum
R 1200040 BE-7 A H&BEE— 1994 + A basis for Deciding What to Teach(552hK) I-m-v
1993 - . (Goals 2000 : Educate America Act) ] The Enlightened Eve
SHTIC2AR (FHIEE, REOBABI OB %V 1998 : Qualitative Inquiry and the Enhancement of Educational -
Pracitice(324)
1998 | The Kind of Schools We Need : Personal Essays I'0I-MM*'IV
2002 | The Arts and the Creation of School I
20001 9509 F%BCI{LU)&E#X’EE}(No.Chi/dLeﬁ. Behind Act)] ~ %V
ER SEOFVEEE BEL, FRORONDFEA~OB R EOR 9005 | Reimaging Schools I'I'V-V

3. Cognition and Curriculum RETDEK
CCDOWIIR & TR DO EMIERR 2Bk 5 & FREE 2 i TR OJEE (The Sources of
Experience) | & W) HiAHA SN TIIW DA, WERIIIPREED LR, Fiz, HIK

EI3IEE1H IHRAET /v (AVisual Model) | 1I22WTH, B TIZE 3

2l BERR AP EL 36 77
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RO RS L #HE (The Features and Functions of Forms of Representation) |, 5 2
8 [RIERUTKT 5 L0 BlE2BED (A Closer Look at Forms of Representation) | @
2ENC DD, TH 5 LA OEWITL LR,

Tl LB 1EEFEARIOWTINAR CRES AR DMONROND, WIRE 1 23
BFICBT 2 L 13MH 2 (What is Basic in Education?) | TlZ, 1970~80 E{t D24
DO TEEEIZIFEE) (Back to the Basic Movement) | (2x%f L C, 7 A X —i% [JEEgIC
AT, 282 51X, BHE AT/ MR OBRERHMIL, I oEZSh TNt
DIZRDLFEEDINERWNNLTHD D LW HEHIN A2 D, o BT, 56
TR E D 2N VFREH VU ¥ 2T A OBRITIIHZ LI O EHMFE (professional educator)
OBEN AT 2MENRS D LiF 2D, TOB MITHEEMEOEZ R E LT, OHFA,
FREBEILENZZERT D72 DICHNA R 2 W2 L RRRICEE BIEA M T 2 &
XS5, QBEHFMEIBIEOHIEICRDLLIbDEEZEX DAl a=T 4 - T NV—TDHE
BUREVICBB LV EEBEL 50 T2EMLN D D, OBEH 1L FRGTHE OVEREC F1m -5
FERETIREE TS RTnERs a0 0 LS 3RERT S, ZZITAvnbeng

(BT T&E LW SLEND, GBI Y X 2T AMERICEDL 2 B EFME 0K E %2 E
LTV EHARD I ENTEDHTHA I,

—J5. FRE 132 THEEREDNFE (Reforming Educational Reform) | Ti, 1980~
90 FMROERBEBR [MarkicroEZE] (1983), [7 A U 7 2000 4] (1991) (T4
IR L72imBm R o5, £ 2I2iE, 8 1E T2k 7= OBERAIHER (Political Mandates
for Change) |. % 2 fii [Z{bizxl7 5FE%E (Obstacles to Change) |, % 3 i &M@ F %
H.% 2 & (Looking Beneath the Surface) |, % 4 & [ AR & F#KEE O HEE (Human
Nature and the Purposes of Schooling) |, 5 5 i [l Z ¥z 20 & EHIELTZS Lo
72 ? (How Shall We Decide What to Teach?) ] & W H &HiOMBIZAGND X HIT, F
BEBITROON D YREOUEMEEFARMD Z &N TE D, BRIIZIE, 74 X7 —I135%
2HITHY BT 72 D08 W) OME & LT, OFRBIRMEHE b - 7o fiik
Thon. QAN L ERENBEDOFROBELEENT 2HMM AT L EREIED, O
FRASOIFFNEFESCH L WV IHOBROLEEZRZ AL, OFRB by FH T TEDD Z
RPN H D D LW L AoDWEEFITAKE. F3H TR GE~
DEFER) (comprehensive) AZHERY (ecological) FHMKAY (systematic) 7 7' 17 —F DR
FLLT, 5 O0ORE ER. &, 7Y X277 h Hig, ) 2252 "9, £,

T A RS —IEFRRHIIC IR L7z BT (1985) OF 4% [H Y ¥ 27 50D 5 DDFAN
M (Five Basic Orientations to the Curriculum) | (ZBWCH, ZOHF MM E L TRl
FRoFEE, FRIMNGHETER, MARBENE, s - dog, Bridh 2R Lo,

ERE 5 ODH ) F 2T LDt E LD I EIN (somewhat eclectic) 324 Z &3 K

HATRERER AR 36 5 ik W —4—
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ZHVFDHTHAS I, TIUTBHEDFEGEHE 2 o3 2 B B8 LWEHEINZRIZ OV T
PLXIFET DML LTEIK KO BREND ) EWHEZFERT WY,

ST, HEOZDOXH B2 L COHM (1994) FH4 T HEIE/MNRND, BlxIX, M
JROFAZEDOEBIZERT DL, 7A XFT =130 [H ) F =27 5 EFHHICKT 20D
NDER (Some Implications for Curriculum and Evaluation) | TiEh U &%= F A L
Bl 25 X2 23, B [FRE 5 4 U % 2 F A~ (From Cognition to Curriculum) |

RN O Y X2 T AAEHAZBHT 5, SOICHBGELHTIEIN Y ¥ 27 LAOHE
FL LTEW RO EEMM A [£% (metamorphosis) | "2 12, FE2HTIEAY =27 A
JBATIC B e Stk [RGB W Iz EhiER L, & 3ECIIEE BEOERNM B %
EOHTOENTHAFLEFETELON ) F 2T LAEMFE (curriculum specialist) ¥
DEENEBZ D, ZOXICYUROEFHBFTERICH LT, AV F2T7L0H 0 G 2FHK
WZEBx, TNEHEMOFEMMELFERDIT L I E L CCDEBEZ N, %ik+ 25 ELIC
DRMWOTND T EERITRLTNE T2,

4 . The Educational Imagination % 2 lRtRETDEK

ET3AF 3EHR SN TS, FI (1979) L2 2R (1985) 1% 6 4FfH &\ ) ki
BB TH D, H 3/ (1994) 1T 2 W6 9FERM & WV ) BWHBTOHKR TH 5,
7 2 B A 3 IS T [EIc L2 EF (1983) [ 7 A U 7 2000 4] (1991)
[2000 0 HEE] (1993) Lo, BEZERICAT THFAIRAZ BT 2 TRE1E]
BT Z29R< Bl LEEZBEBORR AT SN R L B D, 20X 5 iR
MR OENRCHEHBEOROF N EEL TN D720, PIRES 2IRONERE R ITE TICH
FoTW5D,

ZO LI, IR BE 2 RA~OEE S [HEMFE IcENTWD, ZOEE, 74
R —1, [HEOERIR) 2 (X528 E 92 (appreciate) £H1ii TFAHI7Z: (private)
114, TBEMWFE) 2 MEIZB RS 5 (disclose) 7 TAMIZ: (public) 1741 &xflt
L. BT ) [BEMEE) oM ZENCER L @, 2 LTt M#EIFE o [#E
EtE) BT 5, Bz, F 12 B THEHFOWNL 29004 (Some Examples of
Educational Criticism) | Trx S 7= 32T il_lz‘#ﬁgﬂé WIRD 3 NITxt LT, 2
2 TIES N X DEBMENSHFENEND "9 (HE3IMHLFEIL S5 ATHDH2 James
Marshall 7> & Mary H. Burchenal (A %) ZiUZHESLEINTHEICHLEVWRRLLND,
Tibb, mm3aﬁ#%W2msaﬁ(%3m95E)kwék@@ﬁﬁ@%mf&é
S HIZH 2 S 12 EOEAE S TIE, TEEITETEEL R LW ) LR ORHEZ 4 5
Tzl TEAFIC iw\mﬁﬁb\%mﬁ&%éﬁféjk@é%%%?émo:ﬂ
GO ENG, REEND Z LI [EEME) 2BERL T o727 A X — 0 BER
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WEHETH LN TED,

F7o, Bx TEEMEE © TAZHEE (meta-criticism) | IZ bR T2, ZAUEH 2 /)R
#5013+ 14 EONBEMBICEN TV D, PIRE 13 5 [k oO S (A Final Word) | 1Z%f
LT, B2 TIEEHETOMITZULIZARONDA, IZERUCANEE LTE 14 B=IMESIT
bhd, L, & 2RTIEE 13 B [EHEMFOMEE (A Criticism of an Educational
Criticism) | 72T MA b5, £ 21k T#HEMFE) OFEEMHEZ [ X XHEE (2
FoTHOLMNMILE S & LEEOBERINAATL 2, BEMIZIE, 5 12 EThthrz TA
ZPEE) A I E 18 A 1 H [ A Z HLEE O K5 (The Features of Meta-Criticism) |
ELTEEIMZ, EOICHE 2" B3 " bFREK) OEBBAATOMBET T TH, [ 2
S HEHIMETEOHEE TH D (Meta—criticism is the criticism of criticism) | &R~ LT
NERCHFR ORI, BEWROLRE, MFICERE T 5, $70b6, FIR TR o7 T4
ZHEE] OEZ L. FH2RTIE TEHE#E BEE2 205 0MFFTAIET TIER, %
BT DENCHY F2T ARHEMIOEBEZ FIZbRMEND, T4 XA F—lcLd L, v
DA %E S, AAAEOBEOE, SEEED L IIHEFEEFFIRORBE TIde <. HEHED/ERE
RGO =D DHELEIFEOL 2SS LR oM AV T ichd) @, %
LT, 7ARXFT =IO X7 THEM OFEEM.L ., 62 RATZEE T 15 2 i3
REDHHY F 2T AOBITERICE OEBEZITS 5 ) Ltk U, FRFC el Lz 5
Btk 2@EETHEZEXHIC L2 5, 2O LEE2RICB TS [EHEME] ~DBAA
AIEEDZFIE, VIREE 3RE D THEEIA] & LTOHE2MOEF L LTHARD Z &
MTELHTHAI,

5. The Educational Imagination % 3 hRt{3T D E kK

ET% 20 (1985) 7255 3 (1994) ~DEF IR 280605, —DEEH 1
BEEE2ROIE O Y ¥ 27 M — T2 OBULE i % - KR DY AT — (The Curriculum
Field Today : Where We Are, Where We Were, and Where We Are Going) | (2%} L T,
HEITIZ 7 AV I OEHE —Fex 1T & Zi2mn o Oiv?2 — (Schooling in America :
Where Are We Heading?) | &, 3% (FE2MD [HYFx=T HIxT 55 DOEARN
JimtE (Five Basic Orientations to the Curriculum) | (ZX LT, 3R TIE TH VU F =
Z I« 4741 X — (Curriculum Ideologies) |]) O EHEEEHZ THD, O —2EFE9
(2D TEERDZENIZ OV T (On the Art of Teaching) | (2% L T, & 3 ik TiE [FE
i Fr2E 1 % B < (Reshaping Assessment in Evaluation) |) ONEEFH TH D, Z Dk,
Bl -3 9EDBRNREFENE L ZOERITAN T,

HATR IR AR 36 5 ik KW —6—
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(1) % 1 E Schooling in America

TARF—IX, FH1EIZBWT 7 AU 52000 4] (1991) &9 [EFHEBORICHE A
EHThH, TL T, ZOBURBPHEEERTRBE SN2 -8 L LT, OZOBIROHE
MES (TEZET 2MfE, HIFRZE D, FRMEDOARANFES, 170 b Ok &
WERICKIT D BEOHE L &), @7 A U I OFE R DA~ DMK (BE E O KPR O K 23
HETOMERE ) & F - 1T FEEHRLE OBB ST D bDOTH H) ., OQBURIERE ORA S (1%
SHE, ERLIEBORN B L BEZDANADZ L RN, $H5R0), @EYE L S
NIz OF EEE R ITER S ORMHE S 2D L CHELHR A AT T 28T
B2 AT BEAED TS, IS 2 2 FER 7Rl st U Cilbl e 2 2 £ 4 47
HOEHBRZER EHENRAEN ZFICBRELT D) @ L) 48 ERT 5D,

IHIZT A X F—I1F, 1913~20 4 #h=R(ES)) & 1990 R THEICEES) DL
S TERBIIRSEAIC S SN X > THBS T b, Rzl L TRk E N
HENVIEENLAEEND] LEBXTHR @ [T AU A 2000 4] 2% 2 EFHEEOR
OFEmE LT, OEFOITR (fhEE R TRVICHLEZREL TN D), QiE L HIfE
DL (T E BB O OBNFEFERORHIIE L2 & X biZd bz e L
MBI . @F A U A OHERINEML OB (HoORFHEFE LY bEAL WD) @ L
WO 3REFET D, MIEZoX I [T7 AU A 2000 4] &0 ) EFHEERDO AR+ S
WEZEZMITAZEE2EEE LT, SKFE2ETEAN VX 2T L0 OBHRCZOE K, S
DIZHEIETIEN ) 2T 20 T4 X —HITHT 2R 2D TH 5,

(2) % 3 E Curriculum Ideologies

TARXF—IL, EB3IEF1H HE BT DHA T 40X —D&EEN (The Significance of
Ideologies in Education) ] ®HEHT, [ 74 mx— &3 L CTEEN THEHERIFM AR
ESNDHMEORIRE IO T REDERRTHD ] LAESTSH @, Z LT, Higs A
TABRX—ORMRMEICOWT, [/ T4 X— 3 MifEE +o08H O SE Th 51, afE
BT AEFIIHEROF AR SR E LT LR LIFEAb SN ] EEL, A T4 rX—
OEBEHIZERT L Y, ZOLT, H3H (6 20H IV F2T b /A F4rF— (Six
Curriculum Ideologies) | Tid, U ¥ =T LA T4 X —0 6 FAM CRHEMERTERE,
HBEE 2 —~ =X a6, R ER HEG. S EE. BAamZocm) oPENRE
R IR T, FRICARSE CTlX, ETSGTOBREZR D 7o O EIBHIRILA E EN TN D &3
Zbid, THESFFER (Progressivism) | & [FB21H9% td (Cognitive Pluralism) | D%
AR B 5,

150 NEAER] Z6AMOTTRLEZ HEELFIIND, TOE, 74 XF—IZ
REREBNEBEL 52T 22— A ICHETHERBEYD D, fHckdE, Ta—A1X

FATR IR AU 36 5 ik W —T—
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CARNETEIS - ZRAZBLTCRELTVAE ) 2 L2 ERBEOEFE LTHELS2H D
AHETH Y . ABAETRITERN R UE 0@ HR ch D) LA T @, 2oBx
FOWE LT, 7A X —xH#—7 1 (Charles Robert Darwin) D4E#)F 0y
HiGm-<°o~—7%7 /L (Georg Wilhelm Friedrich Hegel) @& « SENAZBT A BLAIZHH 9
Do Flo. ZOBZHOMAE L L TLHEFTHFEDOET V= (Jean Piaget), V¢ 3V F—

(Lev Semenovich Vygotsky). #'— F7F— (Howard Gardner) D4 RiZZF5 #, &

52, IET 2 —A DB x5 TRIEYT OO (problem-centered) | [ Z#k 7 H E’J(ﬂemble
purposmg)J EWVIEZFICHLERTDE O, 0%, TAU DA XU AOHBREDH,
WEFNZ LT, TFHMEOEESCHEIN R Y 27 2% LT, $72bb, #EMiZkd 5
HMHRTH EE%@ZEUDE%E) iz EE L <fMi/hSEHZET, & Uiﬁtﬁ’l ZAEPERY TR R A A
DENNRIND] EWIHI N Y F 2T LOMEN, EHICE MPRITELEDLINR VM
WThHo, BLDOICHEFHBIND ] L) ARG O B & FEf 45 @,

WX 2 >BO [RALZ I & [RARD2MPEEDH 5 2 SO k4% b Ok & ki o
—HEAETHD) LEFL, TORE, FRRIICEE S [FE5{A% (symbol systems) | ©2 7=
T TR @ o&Ell LT, OHA P BELREZ2LELIEDL, QKHINTD
DERVIRS>TANDOEEEZELDD, OFNLLA~OEXOERIZE > TR E ATREIZT
5. QIFFOYDIZHLT LEEN TN B L, A A=, BIEEZRAE TS
LIS ZIRMT 5. OFRIZREROBERZHIR LIZV AfEEIC L= §25 Y L) 520
BEEIERT D, Fio, I — K F—omED £ EM: (plurality of intelligence) D%
ZFIZHIERT D, EUE T — K — DT L HEEEEE R (multiple intelligences, MI #i) |
WREREIND, T 7T OOHMEITHZR 5 FELF RE TR < RIEMBR O T2 Ot HE
RIFETHD] EWIBZHN, TAXFT—0RMEN ) ¥ 2T HIxT 55 2 5ICIHhg
LS THAH @ Nz T, MHiZ—2 25 1 (Basil Bernstein) @ 4 %25
LAEED OB ERIET HEETHL ) LWVWIOIBIFEZRAL T, IFRAIY 27 A
MBEEPNTZHD, Thbb, [fFELRWAY ¥ =27 A (the null curriculum) | & FEE
NDHLDIFHRINTZEDLERRICEER/NTTHD) LD, B Fa T ATk 234K
REZFIZHERT D, 20 LT, T RN IamOELZR < 2 & CIEENREEN
DETOFHERBOELZ LN ORI Y F 2T MMIh> THRHT) L E5x5 %9,

ZORER, ZNB200AVFaTFh - ATFAF—DEZXHLVEEHINDLOE
Fek L7eT a—A o TRERLO) [FRZEH] LW BEXHFESRLARNS, HELE
BURICR T 2 BEEERMRICESC R8I TR EME) TEERE) & Bb0 TZ8M)
[ZeditE ) TERIBME] 72 B ONS TEIVERTE) XIS 2T A X F— O TidZe o7

o FHURREEF LT, AR Z 0FE (Curriculum Ideologies) % & E£H7=Dix, Zil
DEEZE L VIR KRS, T LTEV#EYICH S LE LD LTHD) U0 LikRTin g

HATR IR AR 36 5 ik KW —8—
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LIZHLORND, S BT, X% D The Enlightened Eye (1998. LLF EE LWs9)
IR\ T TEMPRIE] OF—OAREFL LT Wgﬁﬂﬁ’@fr XY T L ABREE OMER2
SRADIEIEE B LD BZET TNDL I LICHEETIEZXH ERDOLNDLTHAH W,

(3) % 9 E Reshaping Assessment in Evaluation
FI3MTIEIH I F2T20MIh o —2@HFHINTZNENAOND, i TFEM
(assessment) | THDH, Lk Lizk 9z, 74 XA F—1TFEIFELE 2 ik On the Art of

Teaching 7> 5 % 3 it Reshaping Assessment in Evaluation ~&® L7z, Tix, fid7etd
FHUE ERHIIC Z 72 o 72D, 135 9 T AKL /3 C evaluation 7% assessment (Z &
Tz O ER B AICEH L2 5 1 B TR L7271 7 — (Frederick Taylor)
DORFH~ 2T A b, hFRGEBC OV THEMNL D, £ LT, BEFEHZFET, VY
— %4 7 (Edward L. Thorndike) ®#8)¥ (frequency) . ##T (recency) . 584! (intensity)
BIRREINDBFHRFESBZ T, TO%OT A K - FHIEE) A 2T éﬂf:ﬁﬁﬁl’ﬂ
BB Z R, Lo L, EERICIEE ORRAYHITTIE, 1960 D7 U % 2 T Atk EEHIC
T O S TR T A FOFERIZEN TS KT, HLniy %:7A0)E}Z§'ﬁ%+
DTS EDZ LM TERMNoT2,

T EZT . TARXT—XEDHRD ALY Y 77 (Michael Scriven) (& K 5 AL -
IR OB 2 F RN 5, T80 5, HEETT A LV bRAWEREZ S, H
WAEFEOEMRIEE T Tiie, Y27 2NEOE (EENED DIHE O, Zihh
WCEDH Y Fa T AMEBOAF LTS, B X7 MEROKT), ZEReER) (1CBE
EFbol B W, 61T, ik 1960~90 ko [EIE7 % iFf (authentic
assessment) | (D72 N D HBEE AN OWVTH 21X, 60 4T H VU X% = 7 AdisE
70 AR THEFEMERAE ] OSBIR T, 70 FREIE~80 AR TEMIZmiviES)) Fo—H

DHBEBEREM 28T, 80 BRI/ D &, mEREEHESTH] S V70 R~ D ERIT
RS- Z L 2RV RS, £ LT, fiEkd“evaluation” Tld 7z < “assessment” & 1
IFMLWVHGEZHWT, T S THMETEIFE MO T L TS LEEEZEZ -0
ThHDH W,

ST, TARXF—1% TFHli) ofE%x, OAENRIKE (OFVEROHE Lo
) ZMET LD, OQRFAANFICKT HMFE (gatekeeping) DEE 245, @idfe HIEH
ERR SN E I DNERET D QBN OFEMREFEOBEICKHT ARV IR 2T 5,
OB INLHEOEEZEMET D . L) 5 AT @Té LT, T TEER

LM, Thbb, R~ OBAEZRGT D X0 I B Lo OniER T

(criteria) | & LTLATF D 8wz 5 @,
OEFFEDOBR & FAT 2T T 5 72O OEEIIME 6 25 H 2 OAENE TR 5 B AR I
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FHhEEMEE, FEAOHRTHES SO HEFICKBSELLERDH D,

QA RZFTMT 2720 DAEFIX AN T DMK T TR, WHENVESD

MEZ ED X I ITHRT 272DV AL B O MNICTRETH D,

@FHIiOEFITZNN T & HEN 2By IEEE (T2bb, T Z <2 MY —] #1F

%) OMEZ RS RXETH D,

@FHmDOEFITHMDONT 3 —~ VAR E SN D HET R Fxr DRI EZ TR

HHEREFEOZL TSI EWEIC L DRI RS 12 2RT 5,

OF T i DHEFIX— Do DZITFT AN LN D RERRCEREIE LD 2 Db D% A

BBLTRETHY, ZOREWRELE - I Eb T bOEEOFEMREZ RIS 57207

T, FRRAETEOELNA I 22 5 DET 5,

@FMDOLFIIN Y F 2T 2ORUME L ORETHIN, BHALNTZH Y $2T LI
RSN D RETERY, FEOELETREFREIFEOEB THY . Lz d

DIF—EHOBEZRCAF NV EEEEITHESSEHZETH D,

OFHI S AL R D D R E AL IHLUSE R D B3 Tl e < fwsl £ 72 X BRI ¥ 2 sz
PEERICHTZETHD W,
@FHM DT REAAFITAEENFATLZ L ZRT 2O D [RGB 2RI DS

EH5RHZETHD W,

ZLT, TART—IIHEIBDOREEZRD LD ITRIET 5, 77205, [FATEIEZFEM
MEHBALLIFTSED LR E b o THEEERTHE I NFMIND Z L 2L02I0Th
5, b LZIRBIEFHIZ T Eb DD LD LWHEHEARICERT 5720 Tl
HEBRO LIRS BARBESICEHRT 2 2 L1cb 22 ThDHH 1 W,

LLEBED TE /2 X 91T, BIFH SARTITAIN « 2B 2MOANREZ 3 DDOEICHTZ> TKRE
CEEMZ - TLL 1 BECIERROWNEZIHIM L 2 HEBORO AR+ I 2 L.
BIWETIEIA) a7 AOSHRSITIER L, SHICH 9 ETITFMED Lt Mg
AR LTc, £ LT, 7A X =% TERVERIE) & TERRTE] OHBIZHOWT, TEAEE
7% 1 D38EsR ) (presentational) & W B (representational) 7252 522 (a coding system)
ZRAWTWD O L, PERIERZE TG S8 188 L CBRT 2 T #H (percipient)
W2k 1281 OBRET—F (a mode of disclosure) W5 Z & THY ., EH7
77 —F x4 —7 = R THEIK (open-ended and flexible) TH 5| “V fEim-Si) 5,
TOZEIZBELT, MITHE 3R EI %O EE (1998) 2B\ TH EHIERTE OAREIZS
W, T2 O HE SITFFA (idiosyncratic) 72 H O TH Y £ DO AULF Y FiL7e v (inevitable)
@ N (personal) 72 & DO CTH 0 | & O H{EOFER L8k (flexibility) | 7% (adjustment) |
FAEYE (iterativity) @ 3 > ThH Y | ZDEFITEEZR S O~DEZMEOH S (sensitive)
EXROPFCIELWEN X ZELZ L ThHDH) &, WMEERHEEZHWTCEEST L W, Zh
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bOZlabErD L, MO TEEM] THARME TRIGEE] (IOF L CBEBERSY
UFaT b A 74mX— T L T, M) TRkl DERRYE) (Tl L 72d R e
R L&D E LT A AT —DRBENSCBEWEGHARDL ZLRTEHTHS I,

6. BHYIC

FIR L2 LI T A RXT—OHEBEBBITIET 2 — A OB T BRAR KIS TN D,
B ZIE, BIECHY B TEIEZRFN) (23 2814 (criteria) O & B X FHIE, 72—
A DBHIDFEE Art as Experience (1934) [T EEZZ -2 EnfMz2 5, T a2a—11%
[ LEMESICE o T B I (standards) 2372 < . Fp 2 EEFIZA LT 720
(REEDQFEHERIRDNE WS FRT) & LTH, #EPBERLIAREROSBFITHMO 20T
OO B HLAE (criteria) 1£H D1 & L, [HEEHZHK TH 2 (Criticism is judgment) | &
W FERERDIEST YW, DRI T a—AD H] ICORNIFRREBEZ T bSEX
HIRHIE, AR ERD LI ICHRIETE L THA I, T7hbb, El% 3EZbiz> Ttz
22T, TAYV DOEBEHEBERICA LD Y F 27 Lfa - BEwRELE L
(EBLME) TR TEAEUE) Lo HAERE FefB e LR REIIci L <, %
TTCHRELZ DD Tk TktE) TEHHINE) bnw) T4 —T7 o RTHRIRA
TFu—F] L LToO VEREE] T2 JmeTt?’%X%—O)%mE’J ELPHAY 22 [
DETHD, ZLTZOZ L3 MEERIE] o Th s, HickiT 5 THEEE
WAR) . AMOBRIZET D T#EME 0 & Lz [HBErE8 ) OD%Kﬁ_ BYES
LTV, NS, 20X 9 2 0BEBALMWTIZ, RO+ E L2 < DM
BERDLE M Trt k] Ob SIZLGICHAIA D LT 2BEHRE I L TEE,
—HEFELTZEVW) | TAXFT—FHHIZHEORB>TWNDHETHA I,
SBICESNEREL LT, 74 XF—0HBEERICBITS TE] 250N VErE
Ze] OHYFITONT, AFETIIZS R TE Ao REME OV, S LICIXBMBAE®
LHFRBICANTBRHEZ X, FREEORZ D5 OS2 OR R 2 B L T
WE T2,

CE - &5 X#])
(1) Ta—A0 gl #B&E T2 TORBRITITHBE 22 A MO Z T 5 TEE)
OEREE IS LI BT 51215 L TR 5 B4k (pervading underlying
qualitative whole) 28& 5| LW KEEHT 5,
- J. Dewey (1934) Art as Experience. New York : Milton, Balch & Company, p.196.
728, =272 & (Thomas A. Schwandt) (X, EHHEILE T A X F—OHE LM
LoOEE ELiTHD %@(?%@ﬁﬁﬁ)ﬁﬂ&%%ofwé\ F T ITBIRA 7R R

AR ERR AU 36 5 Ik %M — 11—
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(2)

(3)

(4)

(5)
(6)

H L IIARENRFEREDO Z EThH D, TOBEDOERDOHFEMRE L CTHEMHIEOME—
DI TR oD, 7 A XS —IZ X 2EWISE (B 21X, The Enlightened Eye,1991)
TS 2 FDE T FEROE L ME L. COMBEZFAMMET 2 FH TH L &
IBEDPOHE LTS, | LEET D,

* Thomas A. Schwandt (2007) The SAGE Dictionary of Qualitative Inquiry Third
FEdition. California : Sage Publications Inc,p.248.

James G. Henderson (2005) Standing on Elliot Eisner’s Shoulders, pp53-62.

(P. Bruce Uhrmacher, Jonathan Matthews, Intricate Palette -Working the Ideas of
Elliot Eisner. New Jersey : Pearson Merrill Prentice Hall. )

ARIZBIT DT A XFT—RIZIREL VY F =27 Lim, BE b, EREE.

RENFEIZ T oD GO 2014), FRICRENEOIURIZEBNT, 74 XF—0F
2 OEER LB AR Lt (B5H 1986, i 1993, £2F 2002), & HI2##
b TEMBEIE] 2o mgE (B 2006) 23EH S5,

- THEIRH] (2014) [E.7 A X —0 [HEHFL] (ck 05 [MEEE] T4 BRF

REFFFE AR ER ORI (FAER) ] 5 61 85 175, 3545 H.

- B5HE R (1986) [E. W. Eisner D& sl filias O fat — [ZHEHEE] (educational

criticism) OHE&E & k% NS — | [HRKRPEE T IELHFLE « 26 7 EFHE=E
foB] 55 34, 117-139 H.

- PHEEZTE (1993) TRREMITICBITOIMFFOER —EW.7 A4 X F—O“HUEF %

bl — ) THRRFHEFMAE] 5 33 %, 201-209 H,

AN R (2002) [HEEREARPIIEF R — B RRRF 00201 — | KB IEER

[#E w MmO FE S & BARRREE] REERE, 212-228 H,

< FEEE (20068) TE.7 A AT —0 [ZEMERRIR & ZEHEE] o F7 ik — BRHE

E L COR®R— ) THEHFIEFE] 16, WREE RFHE HIERGES, b7-72 H,

- [ IEDE (1983) 7 2 —A OBERIEE LT A U I OEMEEVIE) [EMTEF

Fel 1 E RIREE RFEINER, 15-33 H,

E. W. Eisner (1979, 1985, 1994a) The Educational Imagination On the Design
and Evaluation of School Programs New York : Macmillan.

E. W. Eisner (1985) , op.cit.,pp.v-vi.

BN ARE (1992) [2000 207 A U 71 B Hig OF 5 & 4H ] BUIESE, 298-311
H, BINE [EMICIoEFR] 226 [7 2V 5 2000 4] ICELHENE 4, it
FWPET A b (SAT) DT, BMEOEFRAFTBOROBIN 2S5 ST L. <
ORMEMEZ IR RT 2, BT A U D OEZBEERICHOWTIILL T OET L E S
Iz,
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- BEES (2008) T7 AU WERENCE T 2HELEIHT 5 -FL—Ix Y 2%

& LT—) TR ERmtE CCFs) 43,

TR (1994) [7 AU BIZEIT 55 L et E 0BR) [7 AV B#EE DL

AOREIE] MM ECHERR ., 4t ERFEHRE,

< ABILIESL (1994) [7 AV B HBEDOEFH—T AV BB 5 ANEER S AT L]

AR,

+ M. H. Futrell (1989) [&R327 A U H#HHE —ZEHMFE KAPPAN (275 90 4

REE USRS —) HRHERR, BEMHREIZERT (1993),

< REEE (2007) T7 AU BEE O 2001 FFLIRER] 304,
- T AN HHEFER (2010) [HAT AV B#HEN FT v 7] HIFH,

(7)

(8)
(9)

(10)
(11)
(12)
(13)
(14)
(15)
(16)
(17)
(18)
(19)
(20)
(21)
(22)
(23)
(24)
(25)
(26)
(27
(28)

E. W. Eisner (1982) Cognition and Curriculum A Basis for Deciding What to Teach.
New York : Longman Inc,p.3.
Ibid., pp.20-21.
E. W. Eisner (1994b) Cognition and Curriculum Reconsidered. New York :
Teachers College Press, p.9.

Ibid., p.11.

E. W. Eisner (1985) , op.cit.,p.85.

E. W. Eisner (1994b) , op.cit.,p.62.

Ibid., pp.79-82.

Ibid., p.85.

E. W. Eisner (1994a) , op.cit.,p.215.

E. W. Eisner (1985) , op.cit.,pp.256-338.
Tbid., p.254.

Thid., p.255.

E. W. Eisner (1994a) , op.cit.,p.252.

E. W. Eisner (1985) , op.cit.,p.340.

Ibid., p.vi.

E. W. Eisner (1994a) , op.cit.,pp.6-7.

Ibid.,p.12.

Ibid.,pp.20-21.

Thid.,p.47.

Ibid.,pp.49-50.

Ibid.,pp.67-73.

Ibid.,p.67.7 = —A T [#RBROuEGNE] & [BREE L OMAIEH] L OBRMEEL . T
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HIZHGBEL TV D O TIE RV, ZNHIEFEEN T THHREOS< D THD, £

SlTvbiX, BBoORKEOMHE & B OME (longitudinal and lateral aspects of

experience) Toh D, HEZSTIRMITHAEIZHEAIN TS ] LB 2D,

-J. Dewey (1938) Experience and FEducation. New York : The Macmillan Company,
p-42.

(29) E. W. Eisner (1994a) , op.cit.,pp.68-69.

(30) Ibid.,pp.70-71.

(31) Ibid.,pp.71-72.

(82) Ibid.,p.80.7 A XS —iF [FLHEKR] OBZXFHE 7 v R~ AKILT 5,

* Nelson Goodman (1978) Way of Worldmaking. Indianapolis: Hackett Publishing
Co.Inc. CERFJEMIAR [RGHED L] B < EFECE, 2008 4F)

(83) 74 X —i% RGN 2 EAMIZEZ DN DBEZ AT 572 DI ARHIDME
FHEE ] THDHIN, T2 ToORGERNIMHROS2mE B Z7 ) & bhid,

- E. W. Eisner (1994b) , op.cit.,p.39,41.

(34) E. W. Eisner (1994a) , op.cit.,p.80.

(35) Ibid.,p.80.4 1T H — K —IZHE L ooZ=E RS LERHT 5, T74bb, V— R —
BT ODmMED [FEAFHE (developmental futures) | (ZHEHT DD L, 7
A AF—1T TEWDORIE (matters of meaning) | (ZELZIAT D, FAULFRNT
HEOFIATE D) X270, REMIZITR D [EBLEA 2@ L THREL
D EWE 5251k - #5532 (encoding and decoding) | 5 Z & %55 —
Sl BT, MO ) F 2T LDELZTFERLTVWLLEEZLTHAD,

(1994a. p.23 M)

(36) Ibid.,pp.80-81.72F5. “the null curriculum”®FEMIL, FEZ 4 3 The Three
Curricula That All Schools Teach (pp.87-107) T*“the explicit curriculum” & “the
implicit curriculum”% FLigfiF L T 5, 7235, “the null curriculum” ® B
FEEGHEIZB L TIEROFwmLEe SR Iz,

+ Davis J. Flinders, Nel Noddings and Stephen J. Thornton (1986) The Null
Curriculum: Its Theoretical Basis and Practical Implications. Curriculum
Inquiry. Vol.16,No.1 (Spring) ,pp.33—42.

(37) Ibid., p.vi.

(38) E. W. Eisner (1998) The Enlightened Eye : Qualitative Inquiry and the
Enhancement of FEducational Practice. Upper Saddle River, New dJersey :
Prentice-Hall, Inc,p.169.

(39) E.W. Eisner (1994a) , op.cit.,p.195.
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(40) Ibid.,p.198.

(41) Ibid.,pp.200-201.7238, HPHHEIZT A A FE xR 2o — g O HH O
E0WE, O7BAA MIzANY) a2 —v g VOERLIE VL, @7 BA AV b
IXZAMNREE, SRR TEIC L D EROIETHY , =AY 2a— 3
NETERA AL N THLNITZER D EE B ORI 2 MEH W D17 2.
@xNY ax—varOREFEEZSEZ, IDICHEBEHOFEOR L\ Ehm 2 KBS
HREHELLTOTEAAY MEMH, L) 3 DICEHT 5,

- | HHA (2008) AT XA N7 v 7 HEME) HEEE, 77 H,

(42) Ibid.,pp.201-203.

(43) Ibid.,pp.203-210.

(44) ZDOT A A F—DEZ FHF. T 2a—A D HHRBROERE 7272157 5 (pervasive
quality) X, 2@ TORENRER, T7obb, BAPELMIZERL WL EYE
EFELFV DR (awhole) ITHENDITDH] & ELXHEBMICHLEIET S,

- J. Dewey (1934) , op.cit.,pp.202-204.

(45) 7 A XF—iX CC (1994b) OHTH [—2DORGHROBRRIL, Z ORI

RELINDHFELRRIC, TUDREBIND HEOBRTH D LT 5,
- E. W. Eisner (1994b) , op.cit.,p.42.

(46) E.W. Eisner (1994a) , op.cit.,p.210.

(47) Tbid.,pp.234-236.

(48) E.W. Eisner (1998) , op.cit.,pp.169-170.

(49) J. Dewey (1934) , op.cit.,p.298,308,309.

(50) mitg. UTRELH] (2014) 37-40 H, WRRIET A X —0 THEEWERIR & T8EH
HERE ) OB AR L, S OICHEMIEO Mt TEBME) oW TRz 2D
Al

(51) ITEEH (2016) THUTLEE O [ZEEHRIR] OFRICET 2 B2 ARIEEH
B & OBNHEDR Y MAEFNZEH L T—) [4 i EKFERFGEE R ER
B (BERF) ] 463 K5 1 5. 45-59 H, L [HHEERRIR ) [HEHEE)
DEZFEER L, Bl HREERIR) SV OoBEEZAIH LT, BlioRETm
Lo FERFT 5,
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